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School context and highlights
Errington Special Educations Centre (ESEC) is an R - !2 school for students with an intellectual and associated disabilities. It is
in the suburb of Plympton in a mixed residential and industrial area. Located 15 mins to Adelaide CBD and 10 minutes to
Glenelg Beach. ESEC was establish in 2014 when it moved to a purpose built facility from Ashford Special School. The school
has 4 subschools (junior, primary, middle and senior) housing their own individual play spaces, individual kitchen and
bathrooms, sensory rooms and flexible learning spaces. The school has a large gymnasium with a rock climbing wall, a gym
with treadmills etc and a mezzanine area for meetings/staff training. The school has capacity for up to 120 students. Students
travel from the greater metropolitan area to attend school.
ESEC provides quality teaching and learning programs enabling students to reach their potential, develop life skills to promote
independence through communication and support them to be participating members of their community.
All curriculum planning is in line with The Australian Curriculum and all senior students are enrolled in modified SACE.
ESEC features quality curriculum based on the Australian Curriculum or SACE focused on engagement and rigour with all staff
using evidence based practices to facilitate learning for students with special needs. Our school priorities were in English and
positive behaviour support.
Our school vision statement: We empower our students to all 'have a voice', reach their potential and become independent
through teaching the values of safety, responsibility, respect and resilience.
Highlights:
- strengthening our community partnerships to include Rotary Holdfast, Errington staff volunteer their time once per term at the
Brighton Markets.
- Our school chior was highly sought after, their 10 performances throughout the year entertained the community. A massive
thankyou to Georgia O'Neil, Lee Adams and Hazel Stratham. We had many emails from community members, here is an
excerpt from one "the choir did more to lift the spirits of people then they could have ever imagined. People were amazed at
how well they did and their confidence. The Choir is a credit to the school and we would love to have them back again."
- Hon Steve Georganis and Hon Jayne Stinson officially opened our much awaited redevelopment of the primary and middle
years courtyards. This event was attended by dignitaries from DfE central office and our sponsors

Governing council report
Firstly, I would like to recognize and thank the efforts of the members of the Errington School Council over the year, Mary
Chrysotomou and Carly Nash have devoted hours as Treasurer and Secretary. Simon Roberts, Jared Carr and Jason Ellem
have all made a substantial commitment to making the school a better place. There are vacancies on school council, and I
urge parents to consider coming on board.
The last year has been one of consolidation for the school council, I believe the Centre is in a better position than at the same
time last year. The Centre remains financially strong, and the Errington Identity and culture is growing.
The leadership team has been in place for almost a year and provides stable consistent guidance for staff, students and
caregivers. Niki , Lillian and Alistair are knowledgeable and easy to work with. The council maintains a strong relationship with
staff and welcomes staff input to council meetings. The Centre remained at near capacity in student numbers and remains as a
school of choice for families.
Personally, I am in awe of the care, and professionalism displayed every day by all staff, I am confident all staff have the best
interests of our children foremost in their minds, following through with the theme of making our kids the best they can be.
During the past year substantial upgrades were completed in some of the play areas, 2020 it is anticipated the Senior School
courtyard and back oval will be improved upon. Consultation will occur within the Errington Community, before any plans are
signed off.
During the year the long-term Gardener/Maintenance man Phil retired and was replaced by Rob, Rob has big shoes to fill.
Regards
Peter WILSON
Chairperson
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Improvement planning - review and evaluate
The site improvement plan identified 2 key priorities in 2019 which were:
1. English 2. Personal and Social: Self Regulation
The assessemnt tool Abilities Based Learning and Education Support (ABLES) was used in the targets and to track student
progress and for reporting to parents. This tool has been recommended by the SA Department for Education as a tool to be
used for all students with a disability that are pre-foundational on the Australian Curriculum.
1. English
Goal: Every student will show growth in ABLES English
Target: 15%, 7 of the 49 students identified in 2018 ABLES, speaking and listening bands A,B,C move up 1 band in 2019.
Outcome: 48% of the identified students moved up 1 band, 33% moved 2 bands and 10% moved 3 bands. A survey reviewing
our SIP priorities indicated 57% of our staff model low tech AAC 1-3 % of the day, 35% 3 -6 times per day. The results of
modelling high tech AAC was similar 51% modelling between 1-3 times per day and 40% 3 -6 times per day. This is an
increase from 2018 and indicates staff confidence in using AAC has increased.
An outstanding result and attributed to:
- the implementation of a whole school approach to teaching reading, lead by our literacy consultant, Jane Farrall, facilitating
professional learning and coaching staff.
- AAC focus group with the regional office speech therapist facilitating fortnightly proloquo2 Go training with staff. 76% of SSOs
and 83% of teachers attended this training throughout the year. 76% report there hasbeen a change in there practice.
• the introduction of an AAC focused SSO working 2 days per week across the school.
• AAC focus group supporting strategies to increase staff modelling AAC
• providing each teacher with a AAC device to wear to increase modelling.
• Dedicated resource making SSOs to make resources of low tech AAC
2. Personal and Social: Self regulation
Goal: All students increase self regulation as referenced on ABLES personal and social: self emotions skills in self regulation.
Target: 50%, 21 of the 43 ABLES 'B' level students (2018 control group) move to a 'C' level in 2019.
Outcomes:
39% of the identified students moved up at least 1 band, 13% moved at least 2 bands and 5% moved up at least 3 bands.
Whilst we did not meet our target of 50%, we recognise our target may have been ambitious. We are delighted with the growth.
Strategies employed were:
- targeted professional learning: Managing Actual and Potential Aggression (MAPA), self regulation strategies, identifying
behaviours of concerns
- explicit teaching of the school behaviour code: safety, respect, responsibility and resilience.
- A position created for a teacher leader in positive behaviour support (PBS) was created in semester 2 to coach and mentor
identified teachers.
- Dedicated resource making SSOs to make resources for PBS, structured teaching.
- Primary and middle years courtyards were redeveloped, specifically to increase student engagement and decrease student
behaviour incidents. Primary incidents reduced by 55% and in Middle years by 90%.
Both priorities will continue to be developed in 2020.
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Performance Summary
NAPLAN Proficiency
The Department for Education Standard of Educational Achievement (SEA) is defined as children and
young people progressing and achieving at or above their appropriate year level. For NAPLAN, this is
students achieving in proficiency bands 1 or more above the national minimum standard for reading and
numeracy. The graph below identifies the percentage of non-exempt students enrolled in the school at the
time of NAPLAN testing, who have demonstrated achievement in NAPLAN proficiency bands at or above
the SEA for reading and numeracy.

Reading

Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data
holdings, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.

Numeracy

Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data
holdings, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.
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NAPLAN progress
The data below represents the growth of students from 2017 to 2019 in the NAPLAN test relative to students
with the same original score, presented in quartiles.

Reading
NAPLAN progression

Year 3-5

Year 5-7

Year 7-9

State (average)

Upper progress group

*

*

*

25%

Middle progress group

*

*

*

50%

Lower progress group

*

*

*

25%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages,
data may not add up to 100%.

Numeracy
NAPLAN progression

Year 3-5

Year 5-7

Year 7-9

State (average)

Upper progress group

*

*

*

25%

Middle progress group

*

*

*

50%

Lower progress group

*

*

*

25%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages,
data may not add up to 100%.

NAPLAN upper two bands achievement
This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have demonstrated
achievement in the relevant NAPLAN higher bands.

No. of students who sat No. of students achieving in % of students achieving in
the test^
the upper two bands
the upper two bands**
Reading

Numeracy

Reading

Numeracy

Reading

Numeracy

Year 3 2019

*

*

*

*

*

*

Year 3 2017-19 average

*

*

*

*

*

*

Year 5 2019

*

*

*

*

*

*

Year 5 2017-19 average

*

*

*

*

*

*

Year 7 2019

*

*

*

*

*

*

Year 7 2017-19 average

*

*

*

*

*

*

Year 9 2019

*

*

*

*

*

*

Year 9 2017-19 average

*

*

*

*

*

*

Data Source: Department for Education special extract from NAPLAN SA TAA data holdings, August 2019.
^includes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.
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South Australian Certificate of Education - SACE
SACE Stage 2 grades – percentage of grades that are C- or above
for attempted SACE subjects (SEA)
2019
Data Source: SACE Schools Data reports, extracted February 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Data excludes non-A to E and Withdrawn
Not Graded subject results.

SACE Stage 2 grade distribution
Grade

2016

2017

2018

A+

*

*

*

A

*

*

*

A-

*

*

*

B+

*

*

*

B

*

*

*

B-

*

*

*

C+

*

*

*

C

*

*

*

C-

*

*

*

D+

*

*

*

D

*

*

*

D-

*

*

*

E+

*

*

*

E

*

*

*

E-

*

*

*

N

*

*

*

2019

Data Source: SACE Schools Data reports, extracted February 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data
may not add up to 100%.

SACE completion - percentage of completers out of those
students who had the potential to complete their SACE in
October that year
2016

2017

2018

2019

*

*

*

100%

Data Source: SACE Schools Data reports, extracted February 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort.

2016
Percentage of year 12 students undertaking
vocational training or trade training
Percentage of year 12 students attaining a year
12 certificate or equivalent VET qualification

2017

2018

2019
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School performance comment
Another successful year for Errington Special Education Centre as we celebrate 100% student achievement in all subject areas
of Modified SACE (South Australian Certificate Education) for our ninth consecutive year. We also honor our 4 graduate
students, who all successfully attained their Modified SACE Certificate by completing a full 200 units of study. We acknowledge
the hard work and collaborative approach of the Secondary Teaching Team in ensuring that all our students were able to
complete their SACE through the planning and delivery of a meaningful curriculum.
The SACE Teachers developed new Learning and Assessment Plans that were agreed by the SACE Board in the mandatory
subjects of English and Mathematics, PLP and Research Project. Individual Learning Personal Goals (LPGs) were achieved in
all mandatory subjects, these are aligned to student One Plan goals. The school submitted evidence for triennial moderation
with the SACE board for modified SACE. All subjects were successful. Errington passed the moderation assessments.
2019 saw the appointment of a transition, post school options and SACE Coordinator, Alistair Hodge. Alistair implemented a
review of processes and procedures in his areas of brief, creating new models that have resulted in increased participation,
students and their families investigating more post school options. Commendations was received from the providers on the
efficacy and thoroughness of the programme. Parents engaged successfully with the new transition community created on the
communication app - seesaw. Alistair initiated an intermediate role between families, NDIS local area coordinators (LACs) and
relevant support agencies. This has had an enormous impact on connecting families with the much needed appropriate
support. This has been most beneficial for our indigenous and non- english speaking background families.
Across the school Individualized student learning goals are developed annually through consultation with parents/carers and
this forms the development of the One Plan for each child. Each One Plan is written around SMARTAR (Specific, Measurable,
Attainable, Realistic, Time, Agreement and Review) goals which have a focus on academic, social, personal and behavioral
development. Goals were reviewed and reported against in term 2 and term 4 reports.
The school-wide implementation of assessments has added rigour and transparency to the tracking of educational progress as
students move across the school. Connected learning is the shared responsibility of all staff at Errington Special Education
Centre. Data is collected annually in reading, writing, listening and speaking, personal and social and mathematics.
The introduction of a school wide data wall through a moderation process, begining with the developmental writing scale has
put 'faces on the data', this visibility has increased professional discourse and learning, giving clear direction for the stages of
development.
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Attendance
Year level

2016

2017

2018

2019

Primary other

88.8%

88.3%

86.9%

88.6%

Secondary other

95.7%

93.4%

91.9%

93.3%

Total

91.1%

90.2%

88.7%

90.3%

Data Source: Site Performance Reporting System (SPER), Semester 1 attendance.
Note: A blank cell indicates there were no students enrolled.

Attendance comment
Student attendance is recorded in 2 ways. Upon arrival into the school and upon arrival into the classroom. Teachers record
attendance on EDSAS and provide descriptions of specific absences, through direct communication with parents or through
phone calls. Unexplained absences are followed up with a phone call, via seesaw app or email contact with the parent/carer.
If this proves unsuccessful then home visits with 2 staff are conducted to check on the wellbeing of the child. If appropriate, the
school seeks support through our regional support services, attendance officer.
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Behaviour support comment
Our Positive Behaviour Support Policy was reviewed in 2019 and will be presented to School Council for ratification in term 1,
2020. This policy focusses on the intentional teaching of skills and understandings of the school values: Safety, Respect,
Responsibility and Resilience. The policy illustrates the imperative to respond to Behaviours of Concern by determining the
function of the behaviours, skills to be taught and strategies and interventions for support. Our staff continuously participate in
training around Autism and Positive Behaviour Support to ensure we are pro-actively teaching safety and responding to student
needs.

Client opinion summary
Seesaw app is used in all classes, this mode of communication has been welcomed and celebrated by families. Families
receive school and classroom notices via this method and importantly photos of their child's learning. This personalised and
open method of communication has been reported via school council as the preferred method of communication for most
families. Families report the regular updates provide a platform for them to discuss further with their child about the day,
especially important as 60% of our students have communication complex needs.
Acquaintance night and our AGM in February was a success with some 35% of our school community in attendance.
Majority of our parents attend a face to face meeting to develop the One Plan, this is a valuable time to establish shared
understandings and agreed goals about their child' s learning.
School assemblies and special events are attended by parents / carers who report positively about the school.
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Intended destination
School
Leave Reason

Number

%

Employment

0

NA

Interstate/Overseas

2

10.5%

Other

0

NA

Seeking Employment

0

NA

Tertiary/TAFE/Training

0

NA

Transfer to Non-Govt School

2

10.5%

Transfer to SA Govt School

5

26.3%

Unknown

10

52.6%

Unknown (TG - Not Found)

0

NA

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2019.

Relevant history screening
We are compliant with all relevant screening requirements at Errington. July 2019 saw the transition from DCSI child screening
to WWCC. Teachers are required to have the Working With Children Check (WWCC) for registration and SSOs are required to
have their WWCC to achieve their authority to work. School records are maintained for all staff, visitors and volunteers to the
school to ensure they have the relevant screening.
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Qualifications held by the teaching workforce and
workforce composition
All teachers at this school are qualified and registered with the SA Teachers Registration Board.
Qualification Level

Number of Qualifications

Bachelor Degrees or Diplomas

52

Post Graduate Qualifications

27

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2019.

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification
table. Therefore the total number of staff by qualification type may be more than the total number of teaching
staff.

Workforce composition including Indigenous staff
Teaching Staff

Non-Teaching Staff

Indigenous

Non-Indigenous

Indigenous

Non-Indigenous

0.0

24.9

0.0

28.3

0

27

0

44

Full-Time Equivalents
Persons

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2019.

Financial statement
Funding Source

Amount

Grants: State

3525

Grants: Commonwealth

4400

Parent Contributions

3

Fund Raising

17793

Other

38995

Data Source: Education Department School Administration System (EDSAS).

2019 school annual report: Tier 2 funding report*
*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.

Tier 2 funding
section

Tier 2 category (where applicable
to the site)

Briefly describe how the 2019 funding was used to improve the relevant Outcomes achieved or progress
Standard of Educational Achievement (SEA) outcomes
made towards these outcomes

Improved behaviour management and Lead teacher in Positive Behaviour Support to implement Positive behaviour Support
plans for identified students, liaise with outside service providers such as speech
engagement
pathologist on the PBS plan. Whole staff training.

Targeted funding for
individual students

Targeted funding for
groups of students

Program funding for
all students

Other discretionary
funding

On track- teams around child of
identified students. Revised PBS
policy

Improved outcomes for students with
an additional language or dialect

targeted assistance with AAC-SSO2 and DfE Speech Pathologist: to determine mode
of communication, communication needs in literacy. SSO2 working with identified
students on AAC. Roll out of P2G on site ipads.

Implementation of P2G across site, on
track

Improved outcomes for students with
disabilities

High number of RAAP funded students: 1:1 SSO support to support highly
individualised curriculum, assessment and positive behaviour support
accommodations. OCOP for 100% students.

Continuation of RAAP
OCOP SMARTAR goals

Improved outcomes for
• rural and isolated students
• Aboriginal students
• numeracy and literacy
including early years support
First language maintenance and
development
Students taking alternative pathways
Learning difficulties grant

targeted assistance with Assisted Augmentative Communication to determine mode of
communication, communication needs in literacy. SSO2 working with identified
student on AAC. Roll out of P2G on site ipads.
Connection with Flinders Park ACEO for family support
BSSO funding for targeted students

ABLES assessment:English

Australian Curriculum

ABLES SA -intellectual disability used for assessment, planning, teaching and
reporting. Modified SACE curriculum

ABLES: English and Personal and
Social

Aboriginal languages programs
initiatives

NA

Better schools funding

Extra SSO support to ensure yard duties have staffing ratio to assist students with
disabilities. Teacher learning teams PLC release- Literacy and PBS

Specialist school reporting (as
required)

NA

Refined assessment map

Improved outcomes for gifted students NA

Primary school counsellor (if
applicable)

Deputy Principal offline for student well-being

On track: Well-being framework
implementation

